Investigating the impact of Work-Integrated Learning (WIL) activities on career readiness
Introduction: Although existing research evidences that WIL activities provide benefits to all three stakeholders: students (to engage in authentic workplace learning experiences), university staff (to establish links with industry and develop their teaching-learning nexus research), and industry (to get the best potential/future workers), the challenges of implementing WIL activities still exists (Kattiyapornpong 2018; Kattiyapornpong & Kanjanasilanon 2019; Stanley 2017), particularly in relation to managing WIL activities within an international work context. 
Aims: This study aims to explore student internship experience in international setting and to understand some of the best practices to ensure students gain employability skills relevant in the international work context.
Methods: Duoethnographic techniques were used to collect multiple perspectives on undergraduate second and third year students’ international internship experiences. Duoethnographic approach creates dialogic transactions between others and within ourselves to pursue critical tensions, insights, and perspectives (Sawyer & Liggett 2012). Analyses were based on reflective notes and feedback, and available data about the industry and the student assessments about the internships. Then, these reflective notes were compared with the best practices in work-integrated learning and international management literature.

Results: The findings indicate that students who are more culturally savvy, willing to build their international professional networks and who are willing to maximise learning opportunities tend to gain access to international employment opportunities, and become more self-aware to showcase their strengths to prospective employers.

Discussion: The findings highlight the growing need for universities to incorporate teaching practices within the internship program to develop student skills in international perspectives (Almeida et al. 2019), professional networking (Dyer et al. 2009) and strength profiling (Seligman & Csikczentmihalyi 2000). Particularly, the findings highlight the importance of ensuring that the students cultivate 1) cross cultural business savviness 2) strong international professional network and 3) confidence to showcase their strengths to prospective employers.
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