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Who we are…Who we aspire to be!



Evidence-Based Practice

Wong, C., Odom, S. L., Hume, K. Cox, 
A. W., Fettig, A., Kucharczyk, S., … 

Schultz, T. R. (2013). Evidence-based 
practices for children, youth, and young 

adults with ASD

Spooner,  Knight, Browder, & Smith 
(2012). Evidence-based practices for 
teaching academics to students with 

severe disabilities. 

Hudson, Browder,  & Wood (2013). 
EBPS for academic learning in general 

education.

Browder, Wood, Thompson & Ribuffo
(2014). EBPs for students with severe 

disabilities. CEEDAR Center: IC

RESEARCH TO PRACTICE 
(Cook & Odum, 2013; 

Courtade, Test, & Cook, 
2015; Hattie, 2009)
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Implementation Sciences (Cook & Odum, 2013)



From: 
Shurr, Jimenez, & Bouck (2018) 
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o Kretlow & Bartholomew (2010) coaching changes pre-

service and in-service teachers’ implementation of 

EBPs.

o Characteristics of a highly-effective elementary schools 

(student outcomes) =  immersion of teachers in high-

quality PD (McLeskey, Waldron, and Redd; 2014)

o Strong focus on learner-centered (teacher-

directed) professional development (TDPD) with 

classroom embedded coaching and a strong 

learning community.  

o TDPD: identification of teacher needs that are 

consistent with their beliefs and knowledge. (Jimenez & 

Barron, 2019; McLesky 2011; McLesky et al., 2014) 

Professional Development



Purpose of PD
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o Learner centered PD has been show to be effective: 

interviewing educational teams to determine needs for 

PD, then providing in-service with small groups on 

Embedded Instruction (EI) to support their direct needs in 

supporting students with severe ID within inclusive 

elementary classrooms (Jimenez & Barron, in preparation)

o Previous research on PD/Coaching

o Increase fidelity of implementation of EBP

o Increase student outcomes

o NEED: Extend the research & practice

o Teachers of students with ID & ASD

o School wide approach to building ongoing TDPD

o Self-directed professional learning (Jimenez & 

Barron, 2019; Shurr, Hirth, Jasper, McCollow, & 

Heroux, 2014) 



Self Reflect   
Set Goals

Acquisition

Co-Plan 
Research 

Participate

Fluency 
Implement 

Instruct    
Teach

Maintenance 
Observation 

Feedback 
Adjust

Generalisation





Carla – Classroom Teacher – K/1 Gregory

Story – Based Lessons

Evidence-Based Practice: 

shared story reading to promote literacy skills (skills that increased 

access to age appropriate literature, e.g., listening comprehension) and 

reading independence (e.g., vocabulary, comprehension), including 

emergent literary skills (Hudson & Test, 2011)

Research:

•Browder, D. M., Trela, K., & Jimenez, B. (2007). Training 

teachers to use Story-Based Lessons

•Mims, P. J., Browder, D. M., Baker, J. N., Lee, A., & 

Spooner, F. (2009). Increasing comprehension

•Mims, P. J., Hudson, M. E., & Browder, D. M. (2012). Grade-

level biographies



Evidence-Based Practice

•Task-analysis
•Time Delay for Vocabulary
•Use of Least-Intrusive Prompts 

•Each step 
•Comprehension questions

Adapted from: Browder, D. M., Trela, K., & Jimenez, B. (2007

Jimenez, Courtade, Browder (2013). Six Successful Strategies for Teaching to the 
Standards. Verona, WI. Attainment Company. 



Example of One of the Steps from the 
Task Analysis



Another . . . Example of One of the 
Steps from the Task Analysis



Revised Blooms & Least Intrusive Prompts





Austin’s Goals

Links to the NSW Syllabus 

ENe-1A communicates with peers and 
known adults in informal and guided 
activities demonstrating emerging skills of 
group interaction.

ENe-4A demonstrates developing skills 
and strategies to read, view and 
comprehend short, predictable texts

Personalised Learning Plan (PLP) goal
Austin will answer three literal questions and two 
inferential questions during story time on three 
consecutive occasions



STORY BASED LESSONS – Generalising 

Story-based Elementary Math

Browder, Jimenez, Spooner, 

Saunders, Hudson, & Bethune (2012)

Jimenez & Kemmery (2012)

Wonder Stories in Science

Jimenez, Knight, & Browder (2012)

Read-Alouds in HISE

•Courtade, G., Gurney, B., & Carden, R. 

(2017).



Wonder Story Example: Geography



Gemma – Classroom Teacher – 5 MacKillop

Story-Based Mathematics & Task Analysis



Torey’s Goals
Task Analysis 

 

Student:  Tory __________________________  

 

Task: Follow steps to complete story-based maths 

lesson 
 

 

Steps: Date: 8.8 10.8 14.8 25.8 1.9 5.9 11.9 

        

        

        

        

Step 7 V NV NV I NV I I 

Step 6 NV NV NV I I NV I 

Step 5 V NV NV NV NV NV I 

Step 4 M M M V I I/ EC I 

Step 3 V V V NV I I I 

Step 2 V V NV NV NV NV I 

Step 1 V V V NV NV NV NV 

Number Performed 

Correctly Independently 0 0 0 2 3 3 6 
Outcome M M M M M M M 

With Whom: GC GC BJ GC GC GC GC 

 

 

Student Response Codes Outcome “With Whom” Codes 

I – Independent 

NV – Nonspecific verbal prompt 

(tell Ss to “read the next step” OR 

“What’s next) 

V – verbal prompt (read step 

aloud to student)  

M – model step 

P  - physical 

 

EC – error correction needed 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

M- multiplication 

D – Division 

F - Fractions 

GC –GCROFT 

BJ - BJIMENEZ 

   
 



Jen – Classroom Teacher – 3/4 McCabe
Most to Least Intrusive Prompting & Errorless Learning

Rohan



Big Ideas & Key Vocabulary

Story-based Literature Lessons: Key Vocabulary with picture comprehension
Browder, Trela, & Jimenez (2007)

Wonder stories in Science; Key Vocabulary (object/picture match)
Browder, Trela, Courtade,, Jimenez,  Knight & Flowers (2012)
Smith, Spooner, Jimenez, & Browder (2012)
Mims, Hudson, & Browder (2012)
Jimenez, Knight, & Browder (2012)



Student Empowered Formative Assessment (SEFA)



Michelle – Classroom Teacher – K/1 Benedict
Simultaneous Prompting

William Maria



Response Cards & Response Boards

High access strategy to prompt Active 
Engagement and Opportunities to Respond 
(OTR)

Teaching Number Identification to Students 
with Severe Disabilities using Response Cards 
Skibo, H., Mims, P.  and Spooner , F. (2011)



Jacqui – Middle Leader/K Samaritan – K Samaritan

Systematic Instruction & Graphic Organisers
- Jimenez, B., Browder, D., & Courtade, G. 

(2012)
- Knight, Spooner, & Browder (2013)

Students composed written opinions by 
using graphic organisers and response 
options
- Trela (2008)

Graphic Organisers



Putting the EVIDENCE-Base Together 

OUTCOME:
e.g., Find points on coordinate 

plane

Real Life Application

Task analysis :
Points to coordinate plane, points 

to A, D, draws line from A to D

Graphic organizer; 
tangibles

Outcomes Based 
Lesson

+

+

+

=



Evidence-
Based      

Teacher 
Practice

Big Idea

Story-
Based 

Approach

Graphic 
Organiser

Task-
Analysis

Response 
Cards

Least to 
Most 
Prompts



Building Capacity to Sustain and 
Generalise

• LANGUAGE (‘talk the talk’) 

• Modelling of use of research/journals

• PLC/Master Courses 

• Self-directed learning supports

• Self-reflection on Coaching style/levels

• Research opportunities



Building Self-Directed Learning
Supports
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Mentoring/Coaching Scale
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Rating Scale used by Coach 1x per team (4x over school year); during coaching 

sessions.



Results/Findings: Coaching Scale
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18 Teacher Participants (2017)

Term 1 Term 2 Term 3 Term 4

Directive 

Control

77% 44% 0% 0%

Directive 

Informational

23% 44% 44% 27%

Collaborative 0% 5% 39% 50%

NonDirectional 0% 5% 17% 23%



Additional Ventures

Research 
Studies

Grant 
Applications

NESA 
approved PD

Conference 
Presentations



Feel free to email us for more information: 
breej@materdei.org.au

mailto:breej@materdei.org.au

