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Context

• A review of contemporary evidence 
regarding the most effective education 
supports for students with disability

• Article 24.1 of the UNCRPD (2008) 

• "Every student is known, valued and 
cared for in our schools" 

• Personalised learning and targeted 
support in the educational context 



Scope and Nature of Evidence 

• Vast literature on supports for students with disability

• Time and project resources impact on scope

• Hierarchy of evidence 

• Conceptual framing of the evidence base



Framework of Educational Supports Used to Categorise EBPs

• Adapted from Bronfenbrenner’s Bioecological Model (1994)

Layer 5:  Supports across 
life/transitions

Layer 4: Factors enabling 
educational supports

Layer 3: Teacher training 
& support

Layer 2: 
Collaborative 

planning & practice

Layer 1: Activities 
& relationships in 

classroom

Student 
with 

disability

The review focused on 
layer 1 supports, but also 

explored layer 2+3 in 
Australian context

Stage of life course/stages of education (i.e., events over the 
course of a lifetime that influence the experiences of the 
student).

Overarching values, beliefs, attitudes and culture about 
education and belonging for students with disability, 
including societal views and scholarly theories. 

Education Government laws and standards, social policy and 
community; social systems.

Interactions between the various education-related 
stakeholders relevant to the student. This includes 
interactions between family and school, parents and 
teachers, teachers and SLSOs. 
Example: Personalised learning & support plans

Closest to the student. Direct interactions in class/school, 
learning tasks, and learning environment.
Examples: Adjustments, differentiation, EBPs used by 
teachers, such as video modelling and prompting



Evidence-Based Practices

• instructional approaches 

• proven by high-quality and rigorous research 

• to achieve outcomes for students with disability across 
diverse areas (e.g., academic, social and emotional, and 
self-determination outcomes)

Established guidelines for systematic identification of these 
practices 

• to distinguish them from “best-practices” or “research-
based practices”

• Council for Exceptional Children (2014) 

• What Works Clearinghouse (2017)

(Burke et al., 2019; Torres, Farley, & Cook, 2014) 



Social Validity

• measures the overall acceptability of intervention 
beyond treatment effectiveness

• asking opinions about the practice of the people 
who are implementing, receiving and consenting 
to it

(Strain et al., 2012)



Method

Umbrella Review of Internationally 
Recognised Evidence-Based 

Practices 

Systematic and Supplementary 
Review and Synthesis of Evidence-
Based Practices Used in Australia

Document Analysis of Key NSW 
Policy and Practice Guidance



Each of the 31 included 
reviews analysed on average 
37 individual studies (with a 
range of 5 and 456 individual 
studies per review)



Review of International Literature

Layer 1
44 EBPs international literature.

16 of these EBPs were able to be grouped into the 
following six categories:

Visual & video 
supports

Self-
management

Prompting

Systematic 
instruction

Time delay

Peer 
mediated 

instruction



Grouping EBPs Based on the UNSW Review
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Grouping EBPs across strength of evidence, outcomes and 
disability types

Number of reviews Number of outcomes targeted Number of disability types

Most targeted 
cohorts:

intellectual 
disability 

and/or 
Autism

But, also includes:
EBD/ADHD

Developmental
Multiple 

disabilities

Six groups of “most 
studied”

EBPs that cover 
most outcomes 
and disability 

types identified by 
UNSW. 

Further 28 EBPs that 
could not be 

grouped and are 
standalone practices 



Visual and
video supports

Prompting
Self

management
Peer mediated

instruction
Time delay

Systematic
instruction

Self-determination and independence
outcomes

3 1

Social and emotional outcomes 3 2 2 2 1

Academic outcomes 7 4 2 2 3 3
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Relationship 
between evidence-
based practice and 

outcomes
36%

Teachers’ and other 
stakeholders’ perspectives 
and use of evidence-based 

practices
49%

Other
15%

Main focus of Australian research literature

14 studies

19 studies

6 studies

39 Australian Research Studies



Evidence-Based Practices Found in Layer 1 
• Found in both the international and Australian reviews 

Layer 1
44 EBPs international literature.

16 of these EBPs were able to be grouped 
into the following six categories:

Visual & 
video 

supports

Self-
management

Prompting

Systematic 
instruction

Time delay

Peer 
mediated 

instruction

The remaining 28 EBPs 
could not be grouped easily, but 
target social skills, 
communication, behaviour, or 
specific subject areas such as 
reading, maths. 

EBPs in Australian context

21 of 44 EBPs were found in 
the Australian literature.

-Prompting
-Self-management
-Time delay
were absent or 
underrepresented. 

This does not necessarily mean 
that they are not being used in 
Australia. 

It just means they have not been 
subject to systematic research. 



Other Findings

• Settings

• Focus: students on the autism spectrum

Underrepresented populations were students 
with: 

- Intellectual disabilities

- Physical disabilities

- Sensory disabilities 

- Communication disorders 

- Emotional and behavioural disorders 

- Twice exceptional students



Documentary Analysis of the Key Relevant NSW and 
Australian Legislative, Policy, Strategy and Practice 

Guidance 

Outcomes

• A strong focus on: 
• academic 

• social and emotional outcomes 

• A lesser focus on self-determination and 
independence outcomes 



Documentary Analysis of the Key Relevant NSW and 
Australian Legislative, Policy, Strategy and Practice 

Guidance 

Evidence-based practices

• A lack of clear definition of what constitutes 
evidence-based practices

• The terms evidence-based practices, research-
based practices and best practices used 
interchangeably



Key Findings Overall

• A range of evidence-based practices are proven 
to achieve outcomes for students with 
disabilities

• Limited use of evidence-based practices to 
support Australian students with disability

• Selective use of evidence-based practices with 
Australian students with disability



Key Findings

• Limited focus on supports for the full range of 
students with disability

• Low emphasis on the social validity of educational 
supports and student voice for students with 
disability in Australia 

• Inconsistent identification and labelling of student 
outcomes

• Incomplete guidance on evidence-based practices



Limited Use of Evidence-Based Practices to Support 
Australian Students with Disability

• The research literature related to the use of 
evidence-based practices in Australia is 
limited

A significant deficit in information about

• The use of evidence-based practices in 
education for students with disability in 
Australia 

• The utility and outcomes achieved for specific 
practices suited to students with diverse types 
and severity of disability



Selective Use of Evidence-Based Practices with 
Australian Students with Disability

• Prompting and self-management practices 
underrepresented in the Australian literature 

• No studies of time delay

• Just over half (n=23) of the 44 evidence-based 
practices identified in the international 
literature were not present in the Australian 
research studies



Limited Focus on Supports for the Full Range of 
Students with Disability

The international literature: 

• Students on the autism spectrum and students with 
intellectual disability 

• Very seldom any differentiation of severity level or 
level of support need

The Australian research:

• Students on the autism spectrum

• Only few studies examine evidence-based practices 
effective for students with more severe intellectual 
disability and multiple disabilities 



Low Emphasis on the Social Validity of Educational 
Supports and Student Voice for Students with Disability 

in Australia 

• A lack of focus on measuring the social validity 
of evidence-based practices used with 
students with disability in Australia 

• A quarter of Australian research explored 
the overall acceptability of a practice by 
stakeholder involved in it

• Less than a quarter gave voice to students 
with disability about their experience with 
evidence-based practices 



Inconsistent identification and labelling of student outcomes

Student outcomes: 

• the language used to label or categorise 
student outcomes associated with evidence-
based practices is not standardised 

This review has utilised: 

(i) Academic (22 studies)

(ii) Social and emotional (8 studies)

(iii) Self-determination and independence (4 
studies) 

(iv) Other



To Access the Literature Review



And… Great Things Are Happening at the NSW 
Department of Education!



Prompting



• Professor Iva Strnadová, UNSW Sydney 

• Twitter: @IvaStrnadova

• Facebook: https://www.facebook.com/iva.strnadova.940

• Blog: https://disabilityandmeonline.com/

• Contact:    i.strnadova@unsw.edu.au

https://www.facebook.com/iva.strnadova.940
https://disabilityandmeonline.com/

